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abstract 






This paper reviews the wide variety of approaches and issues in research relating to 
the education of the disadvantaged in the decade of the sixties. Relevant works are 
designated in two categories: (1) the study of population characteristics and, (2) 
the description and evaluation of programs and practices. Studies within the former 
area are further categorized as investigations of performance and of life conditions. 
In the area of programs and practices , the focus of newer research is considered as 
emphasizing the role of the educational experience in producing the observed 
dysfunctions in performance. Research in the area of population characteristics is 
held to be rather well-designed and detailed. In contrast, the description and 
evaluation of educational programs and practices for the disadvantaged are 
considered generally superficial. A bibliography relating to works reviewed in the 
paper is appended. 
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In the past ten years, research related to the education of the disadvantaged 
has covered a wide variety of approaches and issues. However, most of the work 
can be classified under two broad categories: 1) the study of population charac- 
teristics, and 2) the description and evaluation of programs and practices. In the 
first category, investigators have focused on eliciting deficits in the conditions 
or behaviors of the target population — the ways the groups studied differ from alleged 
"normal" populations. In the second category, which is only now beginning to 
build a body of theoretical and descriptive material, investigators have attempted 
to describe what goes on in the schools and to relate such variables as school 
structure, teaching methods, or a myriad of special services, to student achieve- 
ment. While the first type of study has been conducted largely by educational 
psychologists, specialists in testing and measurement, and developmental psycholo- 
gists, the second has been the product of anthropologists, sociologists, social psycholo 
gists and, on a more informal level, of teachers who have worked in the school 
system . Studies in the former group precede those in the latter and have tended 
to place responsibility for failure on the children and their background. Although 
studies in the latter group grew out of the same philosophy and were developed 
with the goal of designing compensatory experiences for identified deficiencies, 
newer research in this group has begun to emphasize the role of the educational 
experience in producing the observed dysfunctions in performance. 
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Population Characteristics 

Studies within this category can be further divided between investigations of perfor- 
mance and life conditions. The largest body of research concerns what is called in- 
tellectual performance. Most studies in this area have concentrated on I.Q. test results 
and consistently support the hypothesis that high economic, ethnic or social status is 
associated with average or high I.Q. scores, while the reverse — low economic, ethnic 
or social status — is associated with low I.Q. scores relative to the other group J 

A by-product of descriptions of the relationship between SES and/or ethnic group and 
intellectual performance has been the attempt to interpret results with speculations as 

to causes. On the one extreme, investigators have seen their work as supporting genetic 

2 

determinants of intelligence; at the other end of the spectrum, researchers have 

3 

viewed their findings as support for environmental determinants of intelligence. However, 

the majority of investigators now interpret the data as reflecting a complex and continuous 

4 

interaction between hereditary and environmental forces. 

In contrast to the huge body of statistics and analyses concerning intellectual 
status as judged by standardized tests, only limited effort has been directed at differ- 
ences in cognitive style. There has been some attempt to factor-ana I yze standardized 
5 

tests, and one substantial investigation deals with differential strengths and deficits in 
the intellectual functioning of different ethnic groups.^ 

Another area of considerable research is that of the plasticity of intellectual devel- 
opment. This work has been conducted by both those investigators who would support the 
dominance of genetic determinants of intelligence and those who adhere to the 
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importance of environmental factors in determining the quality of intellectual func- 
tioning^ Building upon Bluet's early concern with the trainability of intellectual 
functioning and Montessori's efforts to modify intellectual performance in children 
with subnormal performance levels/ investigators have worked with all but the most 
gifted children? There is only one major longitudinal study which attempts to relate 
intellectual development to differences in environmental conditions: this investigation 
traces the development of a sample of twins reared in dramatically different environ- 
ments over a period of 25 years/ and shows significant variations in their level of 

• ) 

intellectual functioning'. 

Short-term studies dealing with the plasticity of the intellect have led to mixed 
findings. Some reports show intervention to be associated with no significant change 
in intellect as measured by intelligence test score!? Others have shown only modest 
change, and many of these results have been interpreted as reflecting a normal 
fluctuation in intellectual function from one test period to another. On the other 
hand, some studies have demonstrated significant increases when pre- and post-treatment 
scores are compared! 2 Unfortunately, these improvements have not yet been tested in 
large populations, and no follow-up studies have been made after a long enough time 
period to justify the conclusion of permanent change. 

However uncertain these data may be, there remains among many researchers the 
conviction that intelligence is largely a trainable function. A number of studies have 
attempted to relate trainability to age? One of the more pessimistic positions is that, 
due to the lack of powerful and positive environments, the processes underlying 



intellectual functioning rapidly lose their plasticity after three years of age? More 
optimistic reports show typical I. Q. gains of ten points with adolescents; however, 
such gains are still only half a3 much as can be generated with younger subjects!*’ 

Studies of such programs as Harlem Prep and Upward Bound support the hypothesis 
that big changes in achievement, if not in intellectual functioning, can be effected 
in adolescence}^ 

In general, the data lead one to conclude that, as measured by standardized 
tests, significant changes in the quality of intellectual function are more likely to 
occur to the extent that there are powerful positive changes in environmental inter- 
actions, and that the changes occur early in the life of the individual . The fact 
that malleability may decrease with age, however, may not reflect a recalcitrant 
character of intellectual functioning. Rather, what may be operating is the 
tendency to rely on earlier patterns of stimulus processing in the absence of exposure 
to powerful and different environmental input. It has been suggested, for example, that 
the decreasing malleability of intellectual functioning among the urban disadvantaged 

may be the result of prevailing school practices, which do not provide new positive inputs 

17 

and which may even reinforce previous maladaptive patterns of functioning. 

As measured by grades, standardized tests, and high school attrition, there is an 
abundance of data showing that disadvantaged populations do not do as well academically 
as do more advantaged populations. Their lower achievement and higher dropout rates have 
been related to such environmental factors as low income (resulting from limited education 
and occupational level of parents)j^iealth and nutritional deficit^ childrearing patterns 
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w hich do not prepare the chilc'-en for school; cultural differences between disadvantaged 

21 

students and their teachers; and racial isolation and discrimination as well as other 

22 

school -related variables. 

Demographic studies have fallen into several categories. The more traditional 

type has concentrated simply on economic, employment and educational levels of 

the family as they relate to the children's school performance? A newer type attempts 

to go beyond a strictly economic kind of data and, centering its interest around what 

has become known as the "culture of poverty, " examines various aspects of family 

disorganization such as consensual marriage, out-of-wedlock children, divorce rates, 

24 

broken homeland matriarchal or female-dominated households. One or more of these 

configurations are then related to children's performance in school. However, the 

concept of the "culture of poverty' has recently been highly criticized, and a few 

investigators have begun to focus on those patterns which may be adaptive within the school 

in a depressed environment, even if they are not totally adaptive within the school 
25 

environment. 

The relationship between specific childrearing practices and academic achievement 
has been copiously studied. Concentrating particularly on mother-child interaction, 
investigators have identified maternal influences which may create such characteristics 
qs language behavior, task orientation and value commitment in the disadvantaged child. 
Implicit in these studies is the assumption of a middle-class norm, and most studies 

26 

compare interactions in disadvantaged families with those in more privileged households. 

So far there has been little attempt to describe the variations in childrearing practices 
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among lower-class or minority -group families, and there has been scant research on 

27 

those elements in these families which lead to academic success. 

A neglected area in educational research has been the investigation of the 

relationship between health status and school performance. Data on the effects of 

poverty on health and nutrition are substantial, all showing that disadvantaged 

populations suffer from poorer health care, a greater proportion of premature deliveries, 

28 

higher mortality rates, poorer nutrition, etc. There is also some research indicating 
the possible effects of the health of the pregnant mother on the intellectual functioning 
of the developing childf?^ However, there is little data on the relationship between the 
individual's own health and nutritional condition and his cognitive development or 
academic performance in school. There is also little research showing the mechanisms 
by which poor health affects performance. Most investigators assume this to be the case 
however, and conclude that poor health may result in lowered performance through 
impaired efficiency or reduced energy levels or, in more serious conditions, through 
impairment of the nervous system?® 

Still concentrating on demographic characteristics, racial and economic segre- 
gation of a disadvantaged population as it relates to school performance is one of the 

31 

most heavily researched areas. Investigations have consistently led to the conclusion 
that law school achievement is associated with the concentration of low-income and 
minority group students in separate school situations (the one possible exception being 
Oriental students in segregated situations^ A small group of studies have focused on 
separating out the effects of economic from racial or ethnic isolation, and the predom- 
inating view has been that economic segregation is even more deleterious to school 
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performance than is racial segregation. However, the point has often been made that 
it is impossible to draw strictly comparable socio-economic groups across racial or ethnic 

lines . 33 

Related to this research on economic and racial isolation have been those investi- 
gations which focus on the effects of desegregation on school achievement. Studies 
in this area take two forms: those which measure achievement before and after de- 
segregation, and those which examine the relationship between the degree of ethnic 
or economic mix and the level of achievement. Research in the former group has 
arrived at the conclusion that differential responsibility to desegregation is based 
on such factors as the reasons for desegregation, students' expectations of how they 

are going to be evaluated in the integrated setting, and the degree of organization 

.34 

or disorganization in the integrated as compared to the segregated setting. Studies 
in the latter group, which are usually based on larger populations than the former, 
show that desegregation is more likely to be associated with heightened achievement 
for the minority-group child when the receiving school population Is predominately white 
and middle -clas?.^ However, caution is often expressed about applying these findings to 
smaller populations and individual cases because of the intervening variables, such as 

student expectations or school disorganization?^ ; ^ 

An area of research which is crucial to the interpretation of any results on popu- 
lation characteristics is that of testing and measurement. Most of the effort in this area 

has been directed toward validation of the content and construction of existing stan- 

37 

daidized tests and the predictive value of test scores. Research on testing and measurement 
of disadvantaged populations has been largely concerned with the relative predictability 
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of specific tests for minority-group versus white students, the efficacy of traditional 

as opposed to culture-fair and other innovative tests, and the problems inherent 

38 

in testing minority-group populations. More recently, there has been an interest 
in factorial analyses of test data; the aim of this research is to identify specific 
patterns of functioning in different populations in order to understand variations in 
skills as well as deficit^ A small group of investigators has also begun to research 



the effects of intelligence and achievement tests on such variables as teacher 

40 

attitudes, student expectations, and school administrative policy. 





Programs and Practices 

In contrast to the rather well-designed and detailed research into the 
characteristics of disadvantaged groups, the description and evaluation of educational 
programs and practices for these children have generally been superficial. There has 
been little effort at matching treatment efforts with the nature and needs of the subject 
population. Programs are often designed on the basis of long-standing theoretical 
models or the special biases of researchers. Program evaluations stress little more than 
the fact or the magnitude of the intervention and a general assessment of the impact. 
What is lacking are detailed descriptions of the nature of the intervention, the inter- 
action between the intervention and the learner, and the outcome of a particular 
treatment or intervention program when used with specific kinds of learners. 

Research on programs and practices can be grouped into four types on the basis of 
the scope of the subject treated. Most prominent are studies which report on large-scale 
projects such as Head Start, Title I, More Effective Schools, Project Talent and Upward 
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Bound . A second group of studies reports on specific programs and services in the schools. 



A third attempts to relate administrative and organizational change to student progress. 
Changes in attitudes and orientations of school personnel are the subject of the fourth 



Large-scale projects run the gamut from preschool to college. The aim of these 
programs has been to provide intensive compensatory education — school readiness, 
remediation of lagging achievement levels, or supply of the necessary skills for 
success in higher education— to disadvantaged students. With the exception of pre- 
school projects, where centers have developed experimental programs, most of the 
large-scale programs have been more intensive versions of standard curriculum and 
teaching methods^ The projects have been evaluated by pre- and post-treatment test 
scores and subjective evaluations of student progress; little research has focused on 

describing the exact nature of program input or on following the subjects' longitudinal 

42 

development once the treatment is completed. 

Project evaluations in general indicate that compensatory education has failed. In 
those cases where positive findings are reported, it has been difficult to identify or separate 
treatment effects responsible for the result from Hawthorne effects (the impact of a changed 
situation itself) or from Rosenthal effects (the result of changed expectations). However, 
recent reviews of the research criticize evaluation methods and indicate that the tests 
used may be insensitive instruments for tapping whatever progress might be made. 



Evaluations of specific pregrams and services in the schools include studies of such 
elements as counseling programs, tutoring projects, special service personnel (bilingual 
teachers, reading specialists, paraprofessionals, etc.), curricular innovations, such as 
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bilingual or ethnically-oriented studies and teacher-student developed materials, 
and changes in teaching techniques (individualized instruction, teaching machines, 
team teaching, etc .) 44 Here too, much of the intervention has been a continuation 
of traditional programs and services, and little effort has been given to matching 
the specific needs of the population with the intervention instituted. Only projects 
focusing on curriculum relevance and individualized instruction have been directed 
toward matching learner and the learning experience. Adequate evaluations of 
these programs have also been scarce. Programs tend to introduce a number of 
services simultaneously, and it has been difficult to identify, even in successful 
programs, the element or elements which are most instrumental in causing changed 
Until recently, studies of administrative and organizational change in the 
schools have been directed primarily at desegregation. Research on desegregation 
in Southern school districts describes the politics and process of desegregation, 
including the implementation of federal guidelines and community resistance to 
change 47 Literature on Northern desegregation deals with the same issues, but also 
describes the development and implementation of specific desegregation plans such as 
bussing and transfer programs, school zoning, or the creation of the middle school and 
education parks 4 ® As reported earlier, findings on the effects of desegregation tend 
to show that the single most important school factor influencing academic achievement 
for black and other minority-group children (as well as low-income students) is that 
the classroom be made up predominately of white middle-class students 4 ^ 

More recent organizational and administrative changes in the schools include 
experiments with homogeneous and heterogeneous groupings, changes in pupil-teacher 
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ratio, and the Implementation of parent and community involvement. Major research 

on ability grouping shows that it has no measurable effect on student achievemertf? When 

homogeneous grouping causes defacto segregation, it may, in fact, lower the achievement 

of minority-group and low-income student^ Changes in pupil -teacher ratio have 

been studied by a number of investigators with differing viewpoints and, as might 

be expected, the conclusions reached vary according to the point of view of the 

researcher. Since extensive parent and community involvement are still relatively 

new areas for investigation, there is no definitive work on this subject. However, a 

number of researchers have hypothesized that the influence of parent and community 

forces in the schools may provide a powerful force for instituting needed changes 

53 

in both the children and the schools. Several investigators have linked the "sense of 

fate control" which has been found necessary for school achievement, with parental in' 

54 

volvement in the schools. One major research project concludes that the only hope 
for narrowing the spatial, cultural and emotional gap between school personnel and 
school children is through introducing parents and other community members into the 
schools?^ 

There is a rapidly growing body of research which relates teacher attitudes and 
expectations to student performance. Studies in this area point to the debilitating 
effect of low teacher expectation^ A number of investigations have been aimed at 
identifying factors which fcrm teacher attitudes and behavior*/ So far, this research is 
inconclusive, but indications are that it is not social class background alone, as 
previously thought, which creates either positive or negative attitudes and behaviors 
toward disadvantaged childrerf? Without any clear indications of what causes teachers 1 
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negative attitudes toward low-income and minority-group children, a few studies have 

focused on the possibilities of changing teacher attitudes. Research in this area is difficult 

to interpret, since positive changes are usually measured by answers to a questionnaire*^ 

and thus indicate little more than the fact that teachers have learned more "acceptable" 

responses. It has been hypothesized that artifically changing teachers' expectations 

of student performance can create measurable change in student achievement; but data 

on this subject also remains inconclusiv^P 

The question of "equal educational opportunity," which for a long time has been 

dealt with merely as a concept holding a wide range of definitions, is beginning to 

be the focus of research attention. Studies show differences in such factors as school 

expenditures, teacher training and experience, teacher salaries, school facilities, 

teacher-pupil ratio, and access to outside resources, between schools in depressed and 

advantaged neighborhoods. Such factors have, in turn, been shown to be instrumental 

in forming a learning climat^ Finally, research indicates that even in schools with 

greatly expanded resources due to compensatory education programs, the learning 

environment in schools in depressed neighborhoods is far less conducive to 

achievement than in schools serving more affluent childrei£? 

The very nature of the vast amount of study of minority group populations raises 

serious research questions. It has recently been pointed out, for example, that the 

investigator's attitude and ethnic and social background may affect the research 

questions he poses, his methodology and data gathering techniques, and, ultimately, 

63 

his access to particular populations. Although the relationship between the nature 
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of the investigator and the nature of his research on minority populations has not 
been studied as yet, the findings of such research will supply a useful context for 
reexamining past investigations and for undertaking future research. 
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Lewis, Hylan. "Culture, Class, and Family Life Among Low-Income Urban Negroes," in 
Employment, Race, and Poverty . New York: Harcourt, Brace and World, 1967. 

Valentine, 1968. 

2 ^The work of Robert Hess and his associates done at the Urban Child Study Center at the Uni- 
versity of Chicago should be noted* A representative piece is: 

Hess, Robert D., and Shipman, Virginia C. Maternal Attitudes Towardthe School and the 
Role of Pupil: Some Class Comparisons. Paper presented at the 5th Work Conference on 
Curriculum and Teaching in Depressed Urban Areas, Teachers College, Columbia Univer- 
sity, 1966. 
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exception to this is: 

Davidson, Helen H., and Greenberg, Judith W. Traits of School Achievers from a Deprived 
Background. New York: City University of New York, City College, 1967. (ED 013 849) 

28For a comprehensive overview of a wide variety of studies in this area, see: 

Scrimpshaw, Nevin, and Gordon, John. Malnutrition, Learning and Behavior . Cambridge, 
Mass.: MIT Press, 1967. 

2?The work of Lilienfeld and pasamanick during the 1950's is still among the best concerning 
possible effects of various pregnancy experiences. Two of the best references include: 

Pasamanick, Benjamin, and Lilienfeld, A.M. "Association of Maternal and Fetal Factors 
with the Development of Mental Deficiency, I: Abnormalities in the Prenatal and Peri- 
natal Periods, " Journal of the American Medical Association , 159: 155, 1955. 

Lilienfeld, A.M., Pasamanick, B., and Rogers, Martha. "The Relationship Between Preg- 
nancy Experiences and the Development of Certain Neuropsychiatric Disorders in Childhood," 
American Journal of Public Health, 45: 637-43, 1955. 

3®No investigator has been more critical of the lack of research in this area than BircRwho 
recently published a comprehensive and incisive volume emphasizing which specific 
mechanisms actually affect performance. The book's particular strength is its inclusion 
of references to research which substantiates what has been assumed for some time. See: 

Birch, Herbert G., and Gussow, Joan D. The Disadvantaged Child; Health, Nutrition 
and School Failure . New York: Harcourt, Brace and World, 1970. 

Cravioto, J., Delicardie, E.R., and Birch, H.G." Nutrition, Growth and Neurointegrative 
Development: An Experimental and Ecologic Study, " Pediatrics, 38:319, 1966. 

For the most complete review of the research in this area, see: 

St. John, Nancy H. Minority Group Performance Under Various Conditions of School Ethnic 
and Economic Integration: A Review of Research. New York: Teachers College, Columbia 
University, ERIC Clearinghouse on the Disadvantaged, 1968. (ED 021 945) 

^Coleman, James S., etal. Equality of Educational Opportunity . Washington, D.C.: U.S. 
Office of Education, 19651 (ED 012 275) 

33st. John, 1968. 

^Three sources offer a comprehensive discussion of these three factors. 

Katz, Irwin. Desegregation or Integration in Public Schools: The Policy Implications of 

Research. New York: Teachers College, Columbia University, ERIC Information Retrieval 
Center on the Disadvantaged, 1967. (ED 015 9 74) 

Me Portland , J ames . The Segregated Student in Desegregated Schools: Sources of Influence 
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on Negro Secondary Students: Final Report. Baltimore, Md.: Center for the Study of 
Social Organization of Schools, JohnsHopkins University, June 1968. (ED 021 944) 

St. John, Nancy. Minority Group Performance Under Various Conditions of School Ethnic 
and Ec onomic Integration: A Review of Research . New York: Yeshiva University, ERIC 
information Retrieval Center on the Disadvantaged, 1968. (ED 021 945) 

^^oleman, et al., 1966. 

36 S t. John, 1968. 

Weinberg, Meyer. Desegregation Research; An Appraisal . Bloomington, Indiana: Phi Delta 
Kappa, Commission on Education and Human Rights, 1968. 

(Also see articles by Meyer Weinberg in Integrated Education from Volume 4 ( ^, 1966 to 
Volume 6 (6), 1968.) 

3?For example: 

Testimony of Dr. Roger T. Lennon as Expert Witness on Psychological Testing in the Case of 
Hobson, etal. vs. Hansen, etal. (Washington, D.C. Schools) . New York: Harcourt, 
Brace and World, 1966. 

3®The Educational Testing Service, Princeton, N.J. has done much work in this area. See: 

Campbell, Joel. "Testing Culturally Different Groups," College Entrance Examination Board 
Research and Development Report 63-4, No. 14 . Princeton, New Jersey: Educational 
Testing Service, 1964. 

^Stodolsky and Lesser, 1967. 

Minuchin, Patricia. Patterns and Correlates of Achievement in Elementary School Children. 
New York: Bank Street College of Education, 1965. 

^Rosenthal, Robert, and Jacobson, Lenore. Pygmalion in the Classrooms Teacher Expectation 
and Pupils 1 Intellectual Development . New York: Holt Rinehart and Winston, 1068. 

^A notable exception to this is the work Susan Gray and her associates have done at George 
Peabody College. 

Gray, Susan W., and Klaus, Rupert A. "An Experimental Preschool Program for Culturally 
Deprived Children, " Child Development , 36: 887-898, 1965. 

Another exception is the Perry Preschool Project in Ypsilanti, Michigan. See: 

American Institute for Research in Behavioral Sciences, Palo Alto, California. Perry Preschool 
Project, Ypsilanti, Michigan. One of a Series of Successful Compensatory Education 
Programs. 1069. ~ 
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* References to pre-school projects which are exceptions to this generalization include: 

Wolff, Max, and Stein, Annie. Six Months Later, A Comparison of Children Who Had Head 
Start with Their Classmates in Kindergarten — A Case Study of Kindergartens in Four Public 
Elementary Schools, Study I. New York: Yeshiva University, Ferkauf Graduate School, 
1966. (ED 015 025) 

Wolff, Max, and Stein, Annie. Long Range Effects of Preschooling on Reading Achievement , 
Study Ml . New York: Yeshiva University, Ferkauf Graduate School, 1966. (ED 0l5 0 £7) 

Klaus, Rupert, and Gray, Susan W. The Early Training Project for Disadvantaged Children — A 
Report After Five Years ( Monograph , Vol . 33(4). Chicago, Illinois: Society for Research 
in £hild Development, 1968. So far no one has studied longitudinal development after 
treatment at the primary, intermediate, secondary or college levels. 

43Scrimpshaw and Gordon, 1967. (See especially Part VIII, pp. 464-542.) 

^A cross-section of studies which discuss these elements include: 

Channon, Gloria. "The More Effective Schools: An Evaluation," Urban Review, Vol. 2, 
February 1967. (ED 013 845) 

Khanna, J.L. Human Relations Training Program . 1969. (ED 032 965) 

Rigrodsky, Seymour. Speech Therapy for Disadvantaged Pupils in Non-Public Schools: An 
Evaluation of the New York City Educational Project 1966-67. New York: Center for 
Urban Education, Committee on Field Work and Evaluation, Sept. 1967. (ED 026 756) 

Shaw, Merville C . , and Rector, William. Influencing the Learning Environment by Counseling 
With Teachers. Monograph ^ 6 , July 1968 . (ED 022 233 ) ~ 

American Institutes for Research in the Behavioral Sciences, Palo Alto, California. Diagnos- 
tically Based Curriculum: A Compensatory Program; An Evaluation . Washington", b C . : 
Superintendent of 1 documents, U.S. Government Printing Office, 1969. f 

Jablonsky, Adelaide. A Selected ERIC Bibliogrcphy on Individual Instruction, ERIC-IRCD 
Urban Disadvantaged" Series *2. New York: Teachers College, Columbia University, ERIC 
Information Retrieval Center on the Disadvantaged, January 1969. (ED 027 358) 

^Glasser, Robert. The Education of Individuals. Penn: Learning Research and Development 
Center, Univ. of Pittsburg, 1966. (ED 014 785) 

Glasser, Robert. Objectives and Evaluation: An Individualized System. Penn: Learning 
Research and Development Center, Univ. of Pittsburg, 1967. (ED 015 844) 
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^For example, in the Title I, E.S.E.A. project in Camden in 1966-67, a number of global 

variables including class size, teaching conditions, corrective reading, medical services, 
audio-visual programs and teachers aides were introduced simultaneously, preventing 
isolation and evaluation of those specific variables which actually had impact. See: 
Camden City Schools, New Jersey. Title I: E.S.E.A. , 1966-67, Projects of the Camden 
City Board of Education— Evaluative Report . 1967. (ED 018 473) 

47orfield, Gary. The Reconstruction of Southern Education. The Schools and the 1964 Civil 
Rights Act . New York: Wi ley-lnterscience, 196y. 

• . • - . • ' • . • ' •• /■ 
^^Weinberg, Meyer. Integrated Education: A Reader. Beverly Hills, Calif.: Glencoe Press, 

1968. 

^Coleman, et al. , 1966. 

SOpassow, A. Harry, Goldberg, Miriam, and Tannenbaum, A.J. Education of the Disadvantaged : 
A Book of Readings. New York: Holt, Rinehart and Winston, 1967. . 

51 Esposito, Dominick. The Relationship Between Ability Grouping and Ethnic and Socioeconomic 
Separation of Children. New York: Teachers College, Columbia University, ERIC In- 
formation Retrieval Center on the Disadvantaged (In Press). 

52p or example, the Center for Urban Education did an evaluation of New York City's "More 
Effective Schools" program which criticized it. 

Kravetz, Nathan, et al. The More Effective Schools Program. New York: Center for Urban 

Education, 1966. 

The United Federation of Teachers responded with a criticism of the Center for Urban Education' 
report. 

Schwager, Sidney. An Analysis of the Evaluation of the More Effective Schools Program Con- 
ducted by the Center for Urban Education. New York: United Federation of Teachers, 




Hawkridge, 1968. (Hawkridge named "More Effective Schools" an exemplary compensatory 
program .) 

53por a recent and complete discussion see: 

Lopate, C., Flaxman, E., Bynum, E., and Gordon, E.W. "Some Effects of Parent and Com- 
munity Participation on Public Education, " Review of Educational Research, February 1970. 
(ED 027 359) 

54coleman, et al., 1966. 

55 Leacock, Eleanor B. Teaching and Learning in City Schools; A Comparative Study; Psycho 
social Studies in Education. New York: Basic Books, 1969. 



^Rosenthal, Robert, and Jacobson, Lenore. Pygmalion in the Classroom: Teachers' Expecta - 
tions and Pupils' Intellectual Development . New York: Holt, Rinehart and Winston/ 1968. 

S^Look for the future publication entitled: 

How Do Teachers Make a Difference? by the Division of Assessment and Coordination, Bureau 
of Educational Personnel Development, U.S. Office of Ed. , Washington, D.C. 

Two more references should also be helpful: 

Webster, Staten W. (ed.). The Disadvantaged Learner: Knowing, Understanding, Educating . 
San Francisco, California: Chandler, 1966. (ED 013 266) 

Flaxman, Erwin . A Selected Bibliography on Teacher Attitudes: ERIC-IRCD Urban Pi sad van - 
taged Series ^1. New York, Teachers College, Columbia University, ERIC Clearinghouse 
on the Urban Disadvantaged, January 1969. (ED 027 357) 

^^Webster, 1966. 

^Flaxman, 1969. 

^Rosenthal, and Jacobson, 1968. 

^Coleman, et al., 1966. 

^Leacock, Eddy, Weinstein and Fantini have contributed the most to this area. See: 

Eddy, Elizabeth . Walk the White Line: A Profile of Urban Education . Garden City, New 
Jersey: Anchor Books, 1967. 

Eddy, Elizabeth. Urban E ducation and the Child of the Slum: Project True. New York: 

Hunter College, Teachers and Resources for Urban Education, l965. 

Leacock, Eleanor. Teaching and Learning in City Schools: A Comparative Study , 1969. 

Weinstein, Gerald, and Fantini, Mario. Social Realities and the Urban School . A Paper 
presented at the ASCD Conference in Atlantic City, New Jersey, March lo— 13, 1968. 

(ED 023 733) 

^Miller, La Mar P., and Sommerfield, Donald A. The Black and White of Educational Research. 
Paper presented at the American Educational Research Association Convention, Minneapolis, 
Minnesota, March 2-6, 1970. 

Hessler, Richard M. , et al . Research as a Process of Exchange . Paper to be given at the 
"Advocacy and Objectivity and Exchange in Poverty Research" session of the Society for 
the Study of Social Problems, Washington, D.C. , August 28, 1970. 



